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Introduction

We stand at a key crossroad as Carolina enters its third century. Through the official launching of the Carolina First Campaign, implementation of the Campus Master Plan, development of Carolina North, renewal of the undergraduate curriculum, and the exercise of leadership that fosters the best ideas of our exceptional faculty, we seek to become the leading public university in the United States. The University of North Carolina has helped transform the State and the South; has emerged as a leading research university; has developed a deep tradition of public service; and has demonstrated a persisting commitment to excellence in undergraduate, graduate, and professional teaching.

At the same time, we face significant challenges. Carolina occupies a region undergoing rapid demographic changes, requiring us to become more demographically diverse and to increase our international presence. North Carolina’s economic base is shifting rapidly from agriculture, furniture and textile manufacturing to services, banking, and biotechnology. While the State has suffered economically in the last two years, its population has continued to grow at a remarkable  rate, imposing unprecedented demands on State government and on the University system.

The University has taken substantial budget cuts in the last two years, and prospects for adequate state funding for the next two years are dim. We assume that over the next five years we will see a slow improvement in the State’s economy, with (at best) only incremental growth in the University’s budget.  Although following plan is presented with these realities in mind, we are also certain that Carolina’s long-term future will surpass its distinguished past.
Purpose of the Plan

This plan describes our overarching goals and provides a template for budget allocation for the next five years. Many of the steps suggested in this plan can be implemented without additional funding, and some require only minimal support. . Those that require more substantial funding will not be implemented unless funds from the Carolina First Campaign, from  judicious resource reallocation, and - in time - from additional State support make those changes possible. Whether increases come or not, the Academic Plan will serve as a primary guide to the Provost for resource allocation.

All the goals described below should be read in the context of one overarching criterion: given limited budgets, we will favor programs that are intellectually substantive, exert broad educational impact, and promise significant advances in research. The fundamental goal of this academic plan is to preserve and strengthen what Carolina already does well while also enabling the University’s faculty and leaders to  grasp appropriate new opportunities when sufficient funds, public or private, become available.

The Academic Plan is to be read in conjunction with the Report of the Intellectual Climate Task Force of 1997, the Carolina First Campaign Report of 2002, and the Curriculum Review Project in the College of Arts and Sciences of 2001-03. 

Priorities

Carolina has six priorities for the period 2003-2008: In order of importance, they are: (1) to provide the strongest possible undergraduate, graduate, and professional academic experience, (2) to make significant gains in faculty recruitment, retention, and development, (3) to foster both of the previous goals by increasing faculty, student, and staff diversity, (4) to better integrate interdisciplinary research and education, (5) to enhance public engagement, and (6) to extend the University’s international research, teaching, and presence. These priorities are discussed in detail below. Each section includes metrics by which we will measure our progress over the next five years.

Priority One: To Provide the Strongest Possible Undergraduate, Graduate, and Professional Academic Experience.

Carolina enthusiastically embraces its public identity and its public mission, yet embodies a standard of excellence equal to that of great private universities. The recommendations for strengthening the undergraduate and graduate experience are addressed sequentially in this section.

A. The Undergraduate Experience
One of Carolina’s enduring strengths is its capacity to provide an exceptional liberal arts education for undergraduates in a research university setting. Exemplary strengths in many departments and schools, the requirement that all students complete a single, strong General College curriculum, an “out of class” campus environment that complements students’ in-class experience, and an unwavering commitment to excellent teaching are among Carolina’s defining features.

Against this background, we must limit enrollment expansion. Carolina has reached a size at which it is both large enough to attain a critical mass of competing and complementary thought, and a national and international visibility and voice. Yet unlike some of its larger public peers, Carolina has retained a sense of place, philosophy, and collegiality that defines it as “Carolina.” Enrollment growth funding from the State does not match the true cost of providing an excellent education. We therefore will expand modestly and incrementally, adding no more than 1,000 students in total to our undergraduate and graduate population over the next five years. Although we will not dramatically increase enrollments during the next five years, we will reallocate resources among schools and departments to meet the changing needs of our students and society. We will not expand into new areas without providing adequate infrastructure, faculty, staff, and funding.

We must make five key changes to strengthen the undergraduate academic experience at Carolina: (1) Increase the number of small-group student experiences; (2) Better integrate student living and learning space; (3) Strengthen the culture of honor; (4) Broaden and improve the means of teaching; and (5) Continue to improve undergraduate advising. A discussion of these five recommendations follows.

First, the University must provide more small-group and experiential learning experiences, and make them available throughout our students’ courses of study. The well-received first-year seminar program, now serving about half of our first-year students, should be fully implemented to ensure that every first-year student has at least one such seminar. Enrollment in the Honors Program should be doubled over the next five years from the current level of 200 students.

At every level, more courses should adopt innovative formats, including interdisciplinary seminars and inquiry-based seminars that in some cases are student-initiated. Students must have greater opportunities to participate actively and frequently in class and in on-line discussions, and to express and test their ideas in conversation with other instructors and fellow students.

At the same time, students should be provided more opportunities to learn by doing and observing outside of the classroom. That will require more service-learning classes, more independent study opportunities, more internships, and more study-abroad options — as well as scholarships to make overseas experiences affordable for more of our students. Our goal is to enable every Carolina student to have the opportunity to participate in seminars, to study abroad, to engage in research projects, to perform public service, or to write a senior thesis.

Second, we must explore appropriate ways to integrate Carolina's living and learning environments. Although the emerging mixed-use orientation of south campus development is starting to address this concern, the connection between intellectual life and living environments might be enhanced if first- and second-year students were primarily located in the residence halls nearest the classrooms and the faculty of the liberal-arts core classes that they take. A cadre of faculty directors of study might also maintain offices in campus residence halls and fraternity and sorority houses. They would serve as advisors and activities directors, fostering intellectual growth outside of the classroom.
Moreover, first-year orientation programming should be reviewed to ensure that it contributes directly to the intellectual engagement of first-year students. Fraternity and sorority rush must be re-examined to ensure that it does not impede the intellectual engagement of first-year students. Finally, more residential spaces should be organized around academic themes.

Third, we must make honor, integrity, and ethics a stronger part of the fabric of undergraduate life. We must commit ourselves to a campus-wide conversation dedicated to demonstrating the importance of ethics and personal responsibility to a strong intellectual community. We must implement the proposed revisions to the Instrument of Student Judicial Governance. But we must move beyond mere issues of policy revision to the more difficult task of ensuring an environment of honor and integrity for the entire campus community. Beginning with orientation and continuing throughout the undergraduate experience, we must provide courses, reading and discussion programs, lecture and colloquium programs, leadership development initiatives, and other steps to ensure that a culture of honor pervades our campus.

Fourth, we need to broaden and improve the means of teaching. Departments must have the means to provide incentives that take into account the extra knowledge and skills needed to excel in problem-based learning, service learning, interdisciplinary education, and to adopt effective uses of instructional technology. Sustainable funding should be available for curricular innovation grants. Particular attention must be paid to the use of electronic technology, for both on-campus and distance education, and to faculty involvement in the integration of technology into teaching.

Fifth, we need to continue to improve the undergraduate advising system. Recent advances in our computer-based audit system to help students meet formal requirements for graduation have been helpful, as has the hiring of full-time advisors. We need to increase the number of advisors by one-third, and they need better pay and improved career prospects.

Metrics to measure our progress towards providing a more intensive academic experience for undergraduate education include (1) The proportion of courses enrolling fewer than 20 students; (2) First-year retention rates; (3) Four, five, and six-year graduation rates; (4) Student satisfaction with the quality of teaching and advising and their level of engagement as measured by NSSE and CSEQ annual surveys. (5) The rate of student participation in intensive academic programs (e.g., research, independent studies, internships, honors); (6) The number of honors courses and service-learning courses available; (7) The number of students who study abroad each year; (8) External rankings of the undergraduate program; and (9) The amount of annual grant funding provided for faculty curriculum innovation.

B. The Graduate and Professional Experience 

Many of our graduate and professional programs have emerged as national leaders over the past half-century, both in health affairs and in academic affairs. We must continue to attract the most productive and prestigious faculty in our areas of traditional strength. We must also, however, aggressively pursue development of first-rate programs in genomics, proteomics, materials science, and other emerging areas of the biological sciences and medicine. The proposed joint venture in materials science with the NCSU School of Engineering holds great promise for both of our institutions. 

Critical to the continued excellence of the graduate and professional experience at Carolina is the implementation of the Five Year Strategic Plan for Research and Graduate Studies recently submitted by the Vice Chancellor for Research. As that plan explains in detail, , we must take six steps to ensure our role as a leading Research One university: (1) Invest for sustained growth and leadership in the research enterprise; (2) Enhance technology transfer and economic development; (3) Attract and retain top faculty and graduate students; (4) Protect Carolina’s reputation and avoid the risks of noncompliance; (5) Increase the effectiveness of the research infrastructure; and (6) Develop support for research through outreach and communication. 

In addition, we need to integrate graduate and professional students more fully into the life of the University. The presence of exemplary graduate and professional students immeasurably strengthens Carolina’s undergraduate programs, just as the undergraduates help enliven and enrich graduate and professional studies. But graduate and professional study often focuses students on distinct disciplines located on a single part of the campus. That situation should not deprive graduate or professional students of the opportunity to engage with people in other disciplines. To alleviate this isolation, we should create a graduate student center in the heart of campus — a place in which students may gather informally and participate in interdisciplinary seminars. Graduate and professional students should also be recruited to serve as advisors and role models for undergraduates in dormitories, extracurricular activities, and within departments and schools. Carolina must attract the best graduate students. To do so requires a commitment to provide greater support, in the form of increased stipends for TAs, improved opportunities for research, support for development of teaching, and superior research facilities.

Metrics to measure our progress towards providing a strong academic experience in graduate and professional education include (1) The percent of new research and lab space created to support graduate education and research; (2); Passing rates for professional examinations; (3) External rankings for graduate and professional schools; (4) Placement of doctoral and master’s recipients; (5) Student evaluation of quality of instruction, research supervision, and professional training; (6) The average level of graduate student TA compensation versus our AAU peers; and (7) Ranking of our library system by the Association of Research Libraries. 

Priority Two: Strengthening Faculty Recruitment, Retention, and Development

Sustaining Carolina’s strengths and becoming the nation’s leading public university will require successes in recruiting, retaining, and developing extraordinary faculty members. With respect to recruitment, the University will see unprecedented levels of retirements over the next decade, and must therefore compete vigorously for the best talent in the entire national and international intellectual pool.  Faculty retention may be an even more urgent issue. Over the past few decades, the pressure has grown on many faculty to generate revenue via external research funding and, in some health science schools, by providing clinical services. The University now depends heavily on these faculty to provide a significant portion of its budget. The stress on these faculty members has recently become so severe that some are leaving the University and others are reluctantly focusing less on teaching than on their revenue-generating endeavors.
Consequently, both to address faculty retention and to support Priority One, we must take the following seven steps: (1) Streamline the recruitment process and combine it with an effective spousal hiring program; (2) Create a fully funded sabbatical program (3) Expand resources for course development; (4) Build sufficient infrastructure and provide adequate staff support for faculty research and teaching; (5) Fully fund the libraries; (6) Increase funding for graduate student teaching assistants and research assistants, and (7) Create a faculty center. These steps are discussed in turn below.

First, we need to have searches that are flexible and continuing, that allow rapid identification of new talent, completion of negotiations, and formulation of offers. Because faculty members increasingly come as pairs, we need to use the strong base of colleges, universities, and businesses in the Triangle to enable Carolina to recruit both partners simultaneously. We must also acknowledge and respond to the special challenges of recruiting women and minorities, including adopting a tenure and leave process that recognizes the difficulty of starting families while establishing research and teaching programs.

Second, faculty members need opportunities for recurrent retooling and development. The sustained intellectual life of the faculty requires time dedicated to research and, especially, for starting new research and teaching directions. Because of the information explosion and technologies that provide unprecedented access to research opportunities, productive faculty in all disciplines are obliged to devote increasing amounts of time simply to keeping abreast of new developments. Changing funding patterns also oblige them increasingly to devote their energy to competing for external funding. New research and teaching directions require time devoted to study, often in the partnership with collaborators.

The single fundamental improvement that will enable Carolina to begin to confront these challenges more effectively is to develop a true sabbatical program. Although a patchwork of leave programs has increased research opportunities in recent years, the lack of a formal sabbatical program is a huge impediment to faculty development, one that increasingly puts Carolina at competitive disadvantage in contrast to the well-funded private institutions and our peer public institutions.

Third, recognition of superb teaching must be increased, rewarded, and made more firmly a basis for tenure, promotion, and salary increments. Faculty teach through advising, mentoring, directing independent study, and guiding students’ research. This array of activities needs to be better appreciated and promoted within the university and better reported and explained to the broader community. And above all, opportunities for course development need to be increased, to enable faculty to design or redesign courses in ways that make most effective use of their research and of ever-improving instructional technologies. Expanded resources must be provided for course development and instruction. 

Fourth, campus infrastructure is critical for the recruitment, retention, and development of faculty. This is especially true for centralized research facilities, and it includes not only equipment but also well-qualified and well-compensated staff. The University needs to devote resources to developing the physical, chemical, biological and computational facilities on this campus - facilities that are considered part of the normal operations required for the science programs on other campuses. The science complex provides an historic opportunity for this campus, and the physical space that it provides should be complemented with a long-range plan for the establishment and maintenance of these resources.

Fifth, our libraries need to be better funded in order to keep up with the explosion of information and the reduction in purchasing power occasioned by unprecedented increases in costs, especially of scientific journals. There are dramatic changes looming in scholarly communication, brought about by the rising cost of traditional publishing; commercial and governmental pressures that restrict access to intellectual property; and the power of online technology to bring current information quickly to the point of use, as well as to archive and make available vast amounts of information in multiple formats. Carolina must begin to sort out what this means to its success, and be willing to take a leadership role.

Sixth, the recruitment, retention, and development of faculty who are excellent in research requires the recruitment and development of first-quality graduate and professional students. Funding for graduate and professional students at Carolina must become much more competitive. We lose too many top candidates because other institutions — our peers as well as many lesser ones — can offer much better support for graduate education.

Seventh, a stronger sense of community within the faculty, and between the faculty, students and staff will also aid in faculty recruitment, retention, and development. It will also invigorate research and teaching that occurs when faculty and graduate students are able to get together frequently and informally. A sense of departmental isolation inhibits new intellectual initiatives and an appreciation of the larger life and contributions of the university. Creating a faculty center would mitigate this problem. And as the campus master planners pointed out, the University needs a series of indoor and outdoor social gathering places across the campus. Such spaces should be included in plans for future buildings.

The metrics for achieving these seven steps include (1) Average time for completion of recruitment, from announcement of position to completion of hiring agreement; (2) Number of spousal or partner hires per year; (3) Number of faculty receiving sabbaticals; (4) The amount of funds allocated for course development; (5) The percentage increase in physical, chemical, biological and computational facilities; (6) The level of TA funding among our AAU peers; (7) The creation of a faculty center; (8) Faculty awards and prizes (e.g., NEH, NEA, NHC, ACLS, Fulbright, Humboldt, Guggenheim); (9) Faculty memberships in research, scholarly, and creative societies (e.g., American Academy of Arts and Letters, National Academy of Science, Institute of Medicine); (10) Faculty leadership roles in professional, disciplinary, educational and service societies; (11) Total external funds for research, scholarship, and artistic creation; (12) Number of postdoctoral appointees; (13) Number of intellectual property disclosures; (14) Number of patents issued times the frequency of citations; and (15) Number of faculty we retain against competing offers from peer institutions.

Priority Three: Furthering Diversity

In order to assemble and retain the best faculty who will provide all our students with the best possible education at every level, we must increase Carolina’s capacity to draw upon, welcome, and benefit from the nation’s and the world’s most able researchers, teachers, and public servants. We must ensure that people of all abilities, races, and cultures feel welcome as students as well as members of the faculty and staff. We must also continue the successful minority student recruitment efforts and the excellent support programs that have resulted in favorable national attention for Carolina. We should also implement the proposed US Diversity requirement for undergraduates, since diversity is critical to the University’s effectiveness as an educational institution, one that fully prepares its students for the world they will inhabit and lead.

We must integrate into the curriculum and daily life the needs and concerns of Black Americans, Native Americans, Latinos, and Asians. To do this, we need to create an atmosphere in which individuals are welcomed and enabled fully to realize their abilities, without regard to race, ethnicity, disability, gender, or sexual orientation. We need to implement the recommendations made in March 2000 by the Minority Affairs Review Committee that have not yet been accomplished. These include (1) centralizing in the Office of Minority Affairs minority concerns as they relate to outreach, recruitment, retention, and scholarships; (2) implementing the recommendations of the Intellectual Climate Task Force of special concern to minorities (e.g., English as a second language, sickle cell anemia research, immigration and naturalization issues, minorities and the media); (3) sustaining excellence in African American studies; (4) continuing to support and publicize the accomplishments and activities of the Sonja Haynes Stone Black Cultural Center and the Institute of African-American Research; (5) increasing support for Native American studies and other area studies; and (6) making better use of established minority organizations in the recruitment of minority faculty. A recent successful model that bears further examination is the School of Medicine's Minority Faculty Recruitment Program.

Finally, we need to expand our intra-university programs that call on the unique historical perspectives or special opportunities at the state's six historically black and minority universities. These could include joint research efforts, cross-listed courses, teleconferences, distance-learning opportunities, and shared lectures, conferences and seminars. Funding might be sought to create programs like the Robertson Scholars Program with our minority sister institutions. At a minimum, we should identify additional opportunities to cross-list courses with minority institutions in our area.

Metrics for achieving these steps include: (1) The percentage increase in the number of minority faculty and students; (2) The number of minority faculty retained despite offers from other institutions; (3) The rate of minority student retention and graduation; (4) The number of collaborative programs established with HBCUs; and (5) The number of students enrolled in U.S. diversity courses. 

Priority Four: Furthering Interdisciplinary Education, Research, and Service

Four steps must be taken to further interdisciplinary collaboration at Carolina. We must (1) review policies to reduce barriers to interdisciplinary work; (2) encourage development of academic initiatives cutting across school boundaries; (3) increase central funding for interdisciplinary research; and (4) provide common spaces for interdisciplinary exchange.

Carolina has a well-deserved reputation for excellence in interdisciplinary education, research, and service. As a campus with a broad range of disciplines in close geographic proximity, the successes of inter-school, inter-center, and pan-university linkages among fields of inquiry provide a strategic opportunity for interdisciplinary research and education. To make that happen, the University’s policies and structures must permit students and faculty to collaborate across disciplines and to maximize the possibility of creativity and innovation.

Although solid disciplinary knowledge in a field of inquiry remains an essential element of success, many complex problems require the ability to work beyond one’s own specialty. Our graduates will be expected to work in teams comprising people who represent varied backgrounds, and Carolina’s ability to model interdisciplinarity in the educational setting will better equip them to succeed in their careers. Similarly, interdisciplinary educational and service endeavors provide opportunities for further innovation, for developing non-traditional methodologies, and for sharing campus resources. Therefore, increasing the array of collaborative, scholarly activities in education, research, and service of faculty and students from different professional schools and different departments in Arts and Sciences will further distinguish Carolina as a leader among universities

Metrics for achieving these steps include:  (1) The amount of funding reserved by central administration to support interdisciplinary education (curricula, area studies, institutes, etc.); (2) The amount of common space available for interdisciplinary activities; and (3) The number of undergraduate dual degree and interdisciplinary certificate programs offered; and (4) The number of interdisciplinary courses provided through partnerships of various graduate and professional schools.

Priority Five: Enhancing Engagement 

As Chancellor Moeser said in his State of the University Address of September 4, 2002, Carolina’s tradition and history of engagement and service to North Carolina are “part of our genetic code, a core value.” Engagement with North Carolina, he added, “transcends public service, linking our research and creativity to the felt needs of the state.” Through engagement with communities and individuals, Carolina improves lives far beyond this campus while enriching the education of our students and the professional lives of our faculty and staff. Carolina will reach her goal of being the leading public university in America only if engagement remains one of our highest priorities and only if we can demonstrate its beneficial effects, tangible and intangible, for the University itself and the communities we serve.

Four steps to enhance engagement include (1) providing senior leadership in public engagement; (2) developing strategic initiatives to meet major challenges facing the State; (3) shifting our focus from public service to public engagement; and (4) building partnerships for engagement within and outside the University. These steps are discussed in turn below.

First, public engagement must be assigned a high priority, with the Chancellor taking the lead in communicating its importance to people inside and outside the campus. Under the leadership of the Chancellor and the Provost, each Dean will be asked to design a plan for facilitating and advancing our public service mission in North Carolina. The status of our engagement with North Carolina will be a regular topic of discussion with the Chancellor’s Cabinet, the Dean’s Council, and the Faculty Council.

Second, we must identify the major challenges facing North Carolina and develop campus proposals to address those challenges. Starting with a series of regional town meetings in which the Chancellor listens to North Carolinians talk about how the University might work with them to improve their lives, we will signal that our approach to service is shifting from public service to engagement that requires responsiveness and greater respect for community partners. We will also identify major challenges through a diverse and representative advisory board composed of government officials, business and community leaders, foundation directors, students, faculty, and campus administrators. That board, in turn, could evaluate proposals for projects that have a broad impact in North Carolina and that involve multiple academic units and disciplines. The Provost would take the lead in trying to improve faculty proposals by encouraging partnerships on campus and in the community.

Third, we must shift our focus gradually from public service to public engagement. We will invite the people in the State to tell us what their needs are and how we might help and learn from them, rather than deciding on our own what they need and how it should be provided. We will engage in partnered research and provide relevant continuing and non-degree educational programs that support North Carolina businesses, non-profits and government in economic and community development, based on the needs they define. We will make long-term commitments to solving the problems of the State, rather than simply sending students out on short-term service projects.

The Chancellor should appoint a task force of campus and statewide leaders to study the concept of engagement and to recommend strategies for making it an integral part of our campus plan. The Chancellor would lead the task force, which would make recommendations to insure that engagement becomes more central to the lives of students and faculty at Carolina. 

Fourth, we should develop partnerships within the University and with outside groups to help meet the challenges facing North Carolina. As we make progress in becoming an institution more fully engaged with North Carolina, it will be important to develop partnerships with business, government, nonprofits, and other campuses. Decisions about how faculty spend their time are appropriately made at the school and unit levels. By soliciting faculty proposals, selecting the best, and providing resources to support their work, the university will ensure that it is investing in the projects that best foster engagement and achieve its goals.

To help develop internal and external partnerships, we must enhance the role of the Carolina Center for Public Service. The Center has made a good start in providing grant funding for student and faculty public service projects, and has created a clearinghouse for public service information for the citizens of the State. But much more could be done, from increased funding for service learning to expanded opportunities for faculty engagement.

Metrics by which engagement may be measured include: (1) The number of engagement partnerships formed with outside groups; (2) The number and success of educational programs and research partnerships with businesses, governmental agencies, and non-profits; (3) The amount of funding provided to faculty for engagement proposals; (4) The number of client / patient contacts; (5) The number of students enrolled in service learning courses; (6) The level of volunteer participation by faculty, staff and students; and (7) The amount of external funding received for public service initiatives.

Priority Six: Strengthening Carolina’s International Focus and Presence

Carolina is a global institution, but more needs to be to become an institution recognized for it’s global participation and presence. To develop a global presence that is not only broad, but also deep and sustained, we must increase our partnerships with non-U.S. universities and agencies and our programmatic initiatives in non-U.S. locations. We must include global issues and perspectives in our curriculum whenever appropriate. We also must encourage individual students and faculty to engage in study, fieldwork, and research outside the United States. We must provide excellent programs in foreign languages and cultures, substantially increase the number of international educational opportunities for undergraduates, reward those units that encourage students to engage in international study, find financial aid to make education in other countries possible for all wishing to do so, and build more exchange opportunities with universities abroad. 

All students graduating from Carolina must be endowed with intercultural competence and prepared to be leaders in a global community. Six steps needed to strengthen Carolina’s international focus and presence include: (1) increasing funding to support international activities at all levels; (2) expanding Study Abroad programs; (3) implementing the Global Citizenship requirements of the proposed General Education Curriculum; (4) expanding other international programs at all levels (graduate, undergraduate, research, faculty exchanges, visiting scholars, etc.); (5) increasing support for existing and new initiatives regarding international research and teaching (from area studies centers to novel integrative research and teaching approaches); and (6) providing tuition remission wavers for foreign students.

These measures should extend beyond undergraduate education. The university should foster graduate international education in many ways, providing intensive fieldwork and research opportunities overseas, increasing tuition remission waivers for graduate foreign students, expanding support for advanced research centers, reinvigorating area-studies institutes, and developing strategies for the establishment of an international presence for Carolina through projects and partnerships. In these ways, Carolina can contribute to the study and solution of pressing social issues, including those resulting from genomics research, environmental change, and the increasingly urgent need to preserve peace and reduce conflict under conditions of globalization.

Metrics to assess progress toward internationalizing Carolina include: (1) The rate of student participation in international and study abroad programs; (2) The number of programs and/or initiatives Carolina has with non-U.S. partners or in non-U.S. locations; (3) The number of faculty projects providing service to foreign nations; (4) The number of faculty engaged in international research and creative activities; (5) The level and trend of Title VI and USAID funding; (6) The amount of funding provided to foreign students; and (7) The number of international visitors, students and faculty. 
Next Steps 

The Academic Plan serves as a broad statement of our priorities. Once the Board of Trustees has approved the Plan, these priorities will become the basis for a University-wide solicitation of specific proposals ( from both within and across disciplines ( that will move our schools and departments in particular ways and on specific timetables in directions the Plan highlights. A new planning task force will manage the solicitation and evaluation of these proposals. A selection of proposals the task force considers most significant, innovative, and compatible with the Plan will be referred to the Chancellor and Provost with a recommendation for funding and implementation.

Thereafter, a subcommittee of the Task Force should be appointed to monitor newly funded projects and to make an annual report to the Provost and Chancellor that assesses progress in implementing each of the Academic Plan’s recommendations.

